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The transition from school to work i
often difficult for young people, especiall
those with disabilities. The tasks of cho
ing a job and preparing for work prese
all youth, with or without disabilities, with
complex decisions. Parents and prof
sionals are particularly interested in help
ing young people with disabilities mak
these decisions, and can be of consid
able assistance by involving themin voc
tional assessment. Vocational asse
ment can provide the information need
to match the student’s abilities and prefe
ences to appropriate training programs.
can also identify the services required
the individual to make the transition fro
school to work as smooth and as succe
ful as possible.

This issue of RANSITION SUM-
MARY describes the importance of voc
tional assessmentin the educational pr
ess. Vocational assessment is defined,
purposes are explained, and the ways
which vocational assessment can ben
teenagers with special needs are discuss|
Types of assessments are discussed
well as the roles that key profession
play in the assessment process. Asin
testing process, you should remember
interpret results carefully and to have
much information as possible regardin
the type, purpose, and use of any testi
instrument or assessment process. S
gestions for parents are included, as wi
as examples of individual cases that illu
trate the issues being discussed. W
reading thisSTRANSITION SUMMARY,
remember that the quality and quantity
available transition services such as voc
tional assessment, vocational counseli
and vocational education will vary by lo
cality. The importance of these services
youth with disabilities is just beginning t
be recognized. One of the purposes of t
TRANSITION SUMMARY is to empha-
size the need to increase the availability
these services to all youth with disabiliti
as they plan for the future.
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ences, the development of em-
ployment and other post-school
adultliving objectives, and, when
appropriate, acquisition of daily
living skills and functional voca-

tional evaluation (Education of

T ransition has been defined as “...a
process that seeks to establish and
implement a plan for either employment or
additional vocational training for students
with disabilities” (Murphy, 1987, p. 1).

Having such a plan provides a roadmap by

which young people with disabilities can
prepare for the world of work and the
responsibilities of adulthood. Transition

the Handicapped Act Amend-
ments 0f 1990, P.L. 101-476, Sec-
tion 602(a) [20 U.S.C. 1401(a)]).

services and plans for youth with disabili-

ties are now mandated under the recently  Clearly, transition planning will soon
enactedEducation of the Handicapped become an essential component of the
Act Amendments of 199(P.L.101-476). educational process. Recent studies and
This law was formerly known as the Edu- reports provide many reasons for this in-
cation of the Handicapped Act (EHA). creased attention. For example, according
With the passage of P.L. 101-476, theto the U.S. Department of Education’s
name, EHA, has been changed tol tiuk- Office of Special Education and Rehabili-
viduals with Disabilities Education Act tative Services (1990), over 200,000 spe-
(IDEA). This law requires that plans for cial education students exit our nation’s
transition be included in a student’s Indi- schools each year. Upon leaving school,
vidualized Education Plan (IEP) by the many students with disabilities and their
time that a student is age 16. Sectionparents have difficulty accessing appro-
602(a) of IDEA defines transition services priate adult services and/or postsecondary

as:

A coordinated set of activities for
a student, designed within an out-
come-oriented process, which
promotes movement from school
to post-school activities, includ-
ing post-secondary education,
vocational training, integrated
employment (including sup-
ported employment), continuing
and adult education, adult serv-
ices, independent living, or com-
munity participation. The coor-
dinated set of activities shall be
based upon the individual stu-
dent’s needs, taking into account
the student’s preferences and
interests, and shall include in-
struction, community experi-

education and training programs (National
Council on Disability, 1989). In another
study, the National Council on Disability
(1989) reported that students with disabili-
ties are lagging behind their peers without
disabilities. Th&welfth Annual Reportto
Congress on the Implementation of the
Education of the Handicapped Agi.S.
Department of Education, Office of Spe-
cial Education and Rehabilitative Serv-
ices, 1990) indicated that 47% of all stu-
dents with disabilities do not graduate from
high school with either a diploma or cer-
tificate of completion. This figure is cor-
roborated by data from a National Longi-
tudinal Study (Wagner & Shaver, 1989).
This study indicated that 44% of students
with disabilities failed to graduate from
high school and 36% of the students with
disabilities dropped out of school. Em-




ployment data for people with disabilities i I the vocational assessment process with in-
similarly discouraging. While the nationals\/ocatlOna‘I creased self-awareness and a better under-
unemployment rate is about 5% nationally . standing of their skills. When students are
almost two-thirds of all Americans with Assessment' being assessed, a number of interesting
disabilities between the ages of 16 and 2 changes can be observed in what they say
are not working (Harris and AssociatesPurposeS and and do. For example, students often:
1986). These studies suggest that ma T e want to discuss their vocational or
factors contribute to this situation, includlBe nEfItS career futures or specific vocational
ing: attitudinal, physical, and communica-  Attaining meaningful employment is education plans;

tion barriers; lack of appropriate trainingtoo important to be left to chance. Careful < are able to say things they can do;
opportunities; and a scarcity of effectiveplanning and educational programmingare « may show excitement about the
transition planning and service programsessential to achieving this goal and must vocational activities on which they

Recently, however, our society hadegin with gathering information. Voca- are working;
begunto change its attitudes towards peopli®nal assessment is the most important ¢ may enthusiastically talk with their
with disabilities, recognizing both the posprocess available for assembling the infor- families and friends about what they
sibility and importance of successful emmation needed for your son or daughter to are doing in school;
ployment for those with disabilities. Asmake well-grounded career decisions. « may develop new, realistic career
attitudes change and opportunities for em- Vocational assessmesta systematic, interests;

ployment of those with disabilities broadenpngoing process designed to help students ¢ may show more self-confidence and/
schools will undoubtedly play an increasand their parents understand a young per- or self-esteem; and

ingly significant role in preparing our son’s vocational preferences and potential. ¢ may show more interest in school
nation’s youth with disabilities for Ideally, it should occur before a student is and in their academic performances.
postsecondary training and employmenplaced in a specific program, butitcanalso Thus, the active participation of stu-
Providing young people with disabilities

with transition planning and services will

play—and should play—an integral part '\ /a cgtional assessment is a systematic,

helping them to address this critical period

in their lives. ongoing process designed to help students and

In order to be effective, transition plans

are best developed through the collaborfn @Il parents understand a young person’s

tion of many people—special educators, . . ”

vocational educators, parents,students,athocauonal pl’eferenCeS and pOtentIal .

service system providers, and possibly the

employer. Allinvolved individuals need to

recognize and stress the importance of erteke place at the time the individual enterdents in the assessment process can be an
ployment as a goal for young people witlthe program. Forthe student planning his @amportant factor in showing them how
disabilities. In transition planning, as in alher transition, the assessment process msghool connects to the outside world of
education planning and programming, paiinclude observations, anecdotal informawork and in motivating them in their school
ents must assume the role of both advocaien, on-the-job-try-outs, classroom perforwork. Moreover, through the assessment
and collaborator. Itis the parent who musnhance examples, tests, and work samplgsocess, students and families have the op-
make sure that transition planning is ait provides information on the student’s: portunity to gather information about vari-
ongoing part of their youth’s career devel- ¢ career development backgrounaus careers. Learning about various jobs,

opment plans. Most importantly, the stu- (e.g., awareness); trying out work roles, exploring interests,
dentshould be involved intransitional plan- < interests; and getting feedback on many different
ning. Making the student part of the plan- < aptitudes; aspects of individual abilities and perform-
ning team can play avital role in motivating ¢ special needs; ance broaden students’ knowledge base of
the student in school and in developing his < learning style(s); the work-world and themselves. This al-
or her self-advocacy skills and self-reli- ¢ work habits and behaviors; lows them to explore what careers might be
ance. Inthe end, transition planning should ¢ personal and social skills; appropriate for them and to identify those
ensure that the curriculum of each student - values and attitudes towards work;that are not.

includes learning about career options. It < self-concept; and An important benefit of the vocational
should also include learning about himself  + work tolerances. assessment process in middle, junior, and

or herself in relation to vocational opportu-  Through the assessment process, pdrigh school years is the development of a

nities and demands through vocational agnts and professionals learn about the stWocational Profilefor the student. Work-

sessment. dent, and the studentlearns about himself org together and drawing from assessment
herself. Students generally emerge fromesults, parents, professionals and the stu-




need to appraise the potentials and attributes
of individuals with disabilities has led the

“Even for students with disabilities who plan field back to community-reality-based as-

sessment. This is due, primarily, to two

to attend college, vocational assessment iS facts: 1) the use of most standardized in-

. . . . struments frequently is discriminatory to
belng recognlzed as an |mportant ProCessS IN persons with different attributes; and 2)

: e : ynormed” work samples and simulated work
Identlfylng pOStsecondary and career Optlons'assessment tools, as they became refined,
were often not representative of actual work
requirements on jobs.

dent create the vocational profile that beploration, improved self-awareness and The emergence of community-based
gins with a summary of the assessmemnotivation, the development of a vocaassessment for individuals with severe dis-
results. It goes on to describe a studenttonal profile, and the identification of short-abilities, ecological and environmental as-
personal and vocational attributes, as wedind long-term career goals that are realistisessments, and curriculum-based vocational
as strengths and weaknesses. Recomma@iese goals are more realistic because thagsessments are each indicative of the move-
dations regarding potential career direcare based upon who the student is as ament toward reality-based and equitable
tions and training programs suitable for thendividual and what he or she is capable adppraisals. Standardized assessments re-

student are also included. Instead of thdoing and is interested in doing. main effective methods in vocational ap-
student simply entering a specific training praisal processes, but usually are used in
program through default, as too often ha . combination with the above.

pens, the career and vocational educatigl-rends N

recommendations are based upon what t 1 :

student likes and dislikes, what skills he o,f\(yocatl on al Th e Vocatl on al

she is capable of doing or is good at doin

and where improvements need to be mad%ssessment Assessment Process

Even for students with disabilitteswho  Vocational assessmentbeganinindus- Vocational assessmentis a process that
plan to attend college, vocational assessy over a century ago. As employers werean take place at differenttimes during your
ment is being recognized as an importaritying to match people with technology inson’s or daughter’'s education and career
process in identifying postsecondary andew industrially-oriented occupationsdevelopment. It is an ongoing process that
career options. It is a useful first step fofmoving away from an agricultural laborshould begin during the middle or junior
students with disabilities planning to parmarket), they created “trials” of actual jobshigh school years and may continue through-
ticipate in vocational education programsfor potential employeesto try or they develeut high school and, if needed, perhaps re-
In fact, the Carl D. Perkins Vocational Eduoped samples of work and simulated theccur during transitional periods in adult
cation Act of 1984 — reauthorized andasks of the jobs. Similarly, the first assesdife.
strengthened by P.L. 101-392 in 1990 —ment processes in rehabilitation relied Throughout the education process,
commits federal funds to support vocaheavily on work sampling and job-try-outsstarting in kindergarten or earlier, students
tional education programs for students with ~ This community-reality-based begin-are involved in career awareness and voca-
disabilities and includes vocational assessing for vocational assessment has praional exploration activities. In the early
ment as a specific service to be considergpiessed almost full circle. For several deyears of school, children study community
when planning vocational programmingcades, assessment for training and emplowyrorkers such as firefighters, police, and
The Act specifically requires that speciament centered on standardized tests (psyansportation providers. A student’s per-
needs students receive an assessment relaemetrics). In an effort to make workformance with school work can provide
tive to successful completion of the vocasampling, simulated work, and job try-outsources of important information about po-
tional education program in the most inte-
grated setting possible.

The primary purpose of vocational as! A gt dent’s performance with school work

sessment, then, is to gather employability-

related information about an individualcgn provide sources of important information

This will assist and empower that indi- .

vidual (and his or her advocates) in makin@DOUt potentlal careers.”
decisions regarding work and the training

or services needed by the studentin orderto
gain employment. The benefits of gathemore credible, professionals began to cotential careers. Extracurricular activities,
ing—and using—thisinformation are manylect “norms” in efforts to “standardize” such as sports, music, art, scouts, and other
Among these are career awareness and ¢ixese methods of appraisal. The increasimgcial organizations add to this information




base and offer opportunities for the studettional assessment. Vocational assessmdates and is conducted in classrooms or

to try out a variety of activities and roles. can be described as occurring on a comastructured settings.
These experiences can be useénfior-

Methods, such as

tinuum of appraisal procedures, which haveterviewing a student or family member,

malvocational assessment, in the sense thdifferent purposes and outcomes dependintgking observations, conducting record
students are developing career awareneggon the individual’'s needs and career deeviews, and using teacher-made tests re-

and motivation, as well as ideas of whatelopment stage.

Informal assessmentsslts, are examples of informal methods

they like and do not like. They may alsanore available in schools than formal a@long the assessment continuum.
develop a fair idea of what types of jobgraisal approaches.

they would be good at and what would be

Criterion-referenced tests are another

Informal assessment differs from fortype of informal assessment. These tests

difficult for them, ideas they can generallymal assessment in terms of the objectiveasgasure how well a student is able to do

articulate, if asked.

Informal and Formal Assessment

setting, personnel conducting the assespecific tasks within a course of study. The

ment and the materials used in the procestudent’s performance is compared to an

Informal assessment includes the gatheriegtablished level of achievement for each

Your son or daughter may have thef information from any number of sourcetask or unit of the curriculum. Criterion-
opportunity for informal and formal voca-other than through formal testing proceeferenced tests are commonly used in vo-

CATEGORY

Determination
of career
development

Measurement

Prediction

Prescription

Exploration

Intervention

Advocacy

Table 1

Uses of Vocational Assessment Data

DESCRIPTION

To find out where the student stands in terms of: career
awareness, orientation, exploration, preparation, placement, or
growth/maintenance. Appropriate for middle school/early junior
high and beyond (Neubert,1985).

To identify abilities, interests, capabilities, strengths, needs,
potentials, and behaviors within the areas of personal/social,
functional/academic, community/independent, employment and
employability areas. Initial testing appropriate for middle school;
more involved analyses appropriate for high school and beyond
(Neubert, 1985).

To match an individual’'s interests and abilities with appropriate
vocational training, community employment, or postsecondary
training. Appropriate for high school (Neubert, 1985).

To identify strengths and needs, and to recommend types of
adaptive techniques and/or remedial strategies that will lead to
improved career development and vocational preparation.
Appropriate for high school and young adults and beyond
(Neubert, 1985).

To “try out” different work-related tasks or vocational activities
and to determine how interests match abilities for vocational
education programs, community jobs, postsecondary, or other
adult activities. Appropriate for high school and young adults
(Neubert, 1985).

To implement the techniques or remedial strategies that will help
a student explore vocational or work options. Appropriate for
high school and beyond (Leconte, 1986).

To develop a vocational profile to help students, their families,
and others identify concrete ways to assist students in achieving
their goals. Appropriate for high school and beyond (Leconte,
1986).

cational classes to determine a student’s
mastery of the content.

Typically, informal assessment is con-
ducted by teachers and other professionals
for the purpose of assisting a student in
classroom work and for identifying pos-
sible learning difficulties. Informal assess-
ment is an important complement to formal
assessment and is essential in determining
whether a referral for formal assessment is
appropriate.

Formalassessment is a structured pro-
cedure conducted for a specific purpose and
involves the use of norm-referenced, com-
mercially-developed, and standardized in-
struments. The purpose of formal assess-
mentin vocational appraisal is to determine
astudent’sinterests, aptitudes, learning pref-
erences, work skills, and other vocationally
relevant information. Many vocational as-
sessment instruments have been commer-
cially developed and administered to a rep-
resentative group of individuals in order to
establish normative standards of perfor-
mance. Normative standards allow evalua-
tors to compare the results of one
individual's performance on atest or instru-
ment to the performances of other individu-
als who have taken the sametest. Vocation-
ally-oriented assessment tools include in-
terest inventories, aptitude and dexterity
tests, work sample systems, and other ap-
praisal instruments. Informal assessment
information is frequently incorporated with
formal assessmentresults in preparing com-
prehensive reports or vocational profiles.

Comprehensiveocational assessment
or vocational evaluation—the collection of
information via observations, interest in-
ventories, aptitude tests, etc.—should oc-
cur along a continuum, with different kinds




student should be compiled from a variety
of sources, and should include:

“It iS important {o remembel’ that When « allassessmentinformation collected
. . . to date that is vocationally relevant;
vocational assessment is begun early N a « current teacher impressions of such
: : : he student’s: -
student’s education, re-evaluation of the Sation kils. puncualiy. abilty to.

student should be scheduled yearly to update o drections and to work with

others, concentration, and ability to
recommendations.” work unsupervised;
» medical background;
e survey results about interests and

of information being collected about theogether, will help him explore career and aptitudes;

student at different points in time. The usgocational options. The results can assistin ¢ observations of the student at work
of results will vary, depending upon theproviding direction for making future edu- or in simulated work experiences;
student’s year in school, as Table 1 showsational choices. and

In middle, intermediate, or junior high It is important to remember that when ¢ an analysis of strengths and needs.
school, for example, vocational assessmenbcational assessment is begun early in a Results of all assessment activities
may be used to identify levels of careestudent’s education, re-evaluation of thehould be shared with both parents and
development and to determine career estudentshould be scheduled yearly to updageudents. The vocational profile, mentioned
ploration and prevocational activities. Durrecommendations. Students improve skillsarlier, should be developed for the student.
ing these years, vocational assessment cacross time and mature in their underfhis profile not only details assessment
also help parents and teachers identify trastanding of and interaction with the worldresults, but also should include recommen-
sition needs in preparing a student for highssessmentinformation, when used to maldations for vocational education placement,
school. This type of vocational assessmedecisions, should be as current as possibjgstsecondary training, or employment. A
is extremely helpful in guiding the student  If it is available,comprehensive, for- vital part of vocational and transitional plan-
early in his education and should begin a®al vocational assessment should begining, placement, and programming, the
early as age 12 or 13. Parents should takpproximately one year prior to placementocational profile also serves as a record
advantage of interdisciplinary planning sesn vocational education. This is usuallyand vehicle of communication between the
sions (i.e., IEP and three year triennial evalaround the ninth or tenth grade. At thistudent, family, school, and community per-
ation meetings) to learn more about thpoint, assessment is conducted for the spgannel.
different resources available and to workific purpose of vocational and transitional ~ The next step in the planning process,
with the school system to utilize all of theplanning. In many school systems, plarnbased upon the assessment results and the
vocational assessmentinformation collectening for transition is being incorporatednature of the student’s disability, is to iden-
on their child. This includes teacher iminto the established IEP process as studenify the support services (e.g., transporta-
pressions of work habits, socialization skills;each about the age of 14. tion, assistive technology) the student will
and other anecdotal information about stu- Because students are nearing the tinmeed to implement the vocational plan. An
dent behavior and performance. Such iwhen specific vocational placement choiceanalysis of the employment or training site
formation can be useful during special eduwill need to be made, the assessment pracentified for the student should also be
cation planning and placement decisionsess should begin to examine the matamade. What skills are necessary for the
Let's look at an example of how earlybetween specific aspects of occupatiorstudent to perform the training or be suc-
vocational assessment can be helpful #nd the individual. Information about thecessfully placed in the program? Does the
planning. Thirteen year old Casey is a
seventh grader with learning disabilities.
Atarecent IEP meeting, his parents, Casey

and school personnelcqnsidered hiscIasse_Lf It iS availab|e1 COmprehenSiyef,Ofmal Yoca_
and schedule for the eighth grade. Casgygng| gssessment should begin approximately

did not express a specific preference re-

garding any electives. His parents an)ne year prior to placement in vocational edu-

counselor suggested that more information

was needed about Casey's vocationaline€@tion. ... At this point, assessment is con-
ests, and it was agreed that one goal for tﬂ

h ‘g .
coming year's IEP would include assistinddUCt€d for the specific purpose of vocational

Casey in identifying vocational interests Y : ”
To help Casey do this, he will take both apnd tran5|t|0n plannlng .

interest inventory and an aptitude test that




student have these entry-level skills? This
analysis will indicate any additional train- ,

ing the student needs before or during place- Secondary schools in many states Organize

ment. Vocational support (supplementary)

conices are aleo mandated m the Peln/ocational assessment services into different
Act (P.L. 101-392). levels of service.”

As a teenager prepares to exit from
school, parents should be aware that voca=
tional assessment will continue to be iminformation about students based on their Maximum benefit can be realized if an

portant for a young adult’s successful trarresources, needs, and philosophy. array or continuum of vocational assess-
sition to independence in either employ- mentapproaches and opportunities are avail-
ment or postsecondary training. In additiohevels able to students. Because the needs of

to identifying specific transition needs and  Secondary schools in many states oindividuals with disabilities are so diverse,
career plans/goals, vocational assessmegdnize vocational assessment services indovariety of approaches is necessary de-
can assist both parents and professionalsdifferentlevelsof service. The levels arepending upon your son or daughter’s spe-
making referrals for adult services. Fodescribed briefly here as categories of sereific needs, his or her age, and stage of
many young adults with disabilities, stateces. personal and career development.
sponsored Vocational Rehabilitation Serv-  Typically, Level One consists of a It is essential that information about
ices or other community-based services macreeningo determine functional skills andcertain attributes of each individual be gath-
be realistic options. Vocational assessmefwhere the studentis” regarding vocationa¢red. Regardless of the approach used to
will be necessary to determine eligibilityplanning. Information is collected via suctgather information about your youth, the
for vocational rehabilitation and to determethods as interviewing, reviewing recordspllowing components should be included
mine appropriate vocational training pro-or interest inventories for screening. Leveh the vocational assessment. These com-
grams and employment placement. Th&wo occurs if the student needs more infoponents represent the essential attributes of
information gathered through the assessaation to develop his or her vocationathe individual that make up his or her voca-
ment process can help the individual with @rofile and to clarify vocational planning.tional profile oridentity. Itis alsoimportant
disability, his or her family, adult serviceOften this Level is calledclinical” or torememberthata student’s self-conceptis
provider, and employer identify the accom*exploratory” as standardized instrumentsritical to his or her educational and voca-
modations or assistance needed for obtaior career exploration activities may be usedional functioning. Vocational assessment

ing and maintaining employment. Level Three is a more comprehensivehould help clarify a student’s self-concept
assessment during which data are usualand be included within any component of a
collected during a specified period of timevocational assessment.

CO m pO ne nts Of Data collection is often coordinated or con- 1. Interests. What are the stu-

VO C at| on al ducted by a profession_al .vocational evaludent’s occupational or vocational prefer-
ator/assessment specialist. Informal agnces? Remember that these may be pref-

ASSGSS me nt sessment (interviews, samples of classworkrences that your son or daughter expresses,

situational assessments, on-the-job try-outs)y those he/she demonstrates, or those that
There are many ways of obtaining voand formal assessment (work samples, stagre identified with an interest survey or
cational assessment information. Some afardized instruments and tests) are usedimventory. When receiving interpretations
these ways, which are described more fullgach of the three levels of service. The us# interest inventories, make sure that the
below, are: of formal methods is more prevalent irntests are truly representative of awide range
* situational assessments;
* interest inventories;

. temperament inventories: “Because the needs of individuals with dis-
. learning styles inventories: abilities are so diverse, a variety of

e on-the-job try-outs;

e curriculum-based vocational as- approaCheS iS necessary_ ] _”

sessment;
» work samples;
 observations; Level Three, which is often called a comeof occupations, rather than being limited to
« functional assessments; prehensive assessmentocational evalu- one category or a few occupations. Itis also
* aptitude tests/screenings; and ation. This does not mean that only formaimportant that the people who administer
» achievement tests. methods are used at this level; observatiorasnd interpret interest inventories represent

State Education Agencies (SEAs) anghop or job try-outs, interviewing, etc. alsdthem as occupational likes and dislikes,
schools select different means of collectinglay a key role in the appraisal process. rather than as a measure of skills (or apti-
tudes) to actually do any specific occupa-




tion. Results of tests should always bealues, employability skills, and work re-cess where exiting school and living and
verified by identifying an individual's ex- lated behaviors such as work habits andgorking in the community are concerns,
pressed or demonstrated interests. social skills. Positive worker characteristhis type of assessment may not be needed.

2. Aptitudes (abilities and ca- tics are vital to successful employment andowever, for those students who are near-
pabilities). Aptitude can refer both to theare most frequently cited as reasons fang this transitionfunctional assessment
ability to do and to learn certain types o&ither promotions or dismissals by employshould be a part of the assessment process.
skills, such as mechanical, spatial, numerers. Information about your son’s or
cal, and clerical. Many tests exist to meadaughter’s worker characteristics can bEunctional Assessment
sure your son’s or daughter’s aptitude focollected via inventories, observations of  Functional assessmentprovides acom-
performing in any one of these skill areashim or her at real or simulated work (ofterprehensive framework of factors to be con-
Often, the best measure is to have the indialledsituational assessmetteacherim- sidered in vocational planning and transi-
vidual try different tasks which require spepressions, and the use of checklists thébnal preparation. A functional descrip-
cific aptitudes or occupational duties.  detail important worker skills (e.g., punctution of an individual with a disability in-

3. Temperaments (Worker Style ality, safety awareness, etc.). cludes what he or shean do, learn, and
Preferences).Worker style is reflected in 7. Vocational/occupational achieve, rather than simply recounting his
how people behave and in the emotionakills. These skills refer to specific techni-or her academic, intellectual, or physical
responses and choices they make. Prefeal, industrial, or other types of skills thadeficits. Functional assessment focuses on
ring to work with people, things, or dataare required in actual jobs. In orderto know person’s skills within natural environ-
and the ways your son or daughter orgdf your youth has the technical skillsments such as his or her home, school, and
nizes and makes decisions are aspects of hiscessary to do a specific job, a training docal community. The person’s ability to
or herworker style preference. Informatioob analysis must be done and compared tieal with a variety of factors in each of these
about preferences can be gathered througrs or her skills. The bestindicators of skillareas will impact on his or her overall inte-
gration in work and community living.
Because of this, ecological or environmen-

“The best indicators of skills are through (al assessment, which assists in analyzing

the demands of different environments, adds

observations of the individual actually trying animportant dimension to the assessment

] ] " process (Gaylord-Ross, 1986; Moon, etal.,
parts of the job or occupational area. 1986; Wehman, 1981).
Shifting from diagnosing ‘disabilities’

to identifying barriers to work and commu-
observation by teachers and parents, as wate through observations of the individuahity living enables professionals to plan
as through discussion with the student actually trying parts of the job or oc-strategies to assist individuals. For in-
through temperament inventories. cupational area. For many vocational jobstance, an individual using a wheelchair

4. Learning preferences and checklists of the necessary skills alreadgnay have no ‘disability’ within his school
styles.This reflects how a person prefers texist. where ramps exist, butin the office building
receive and process information and expe- 8. Functional/Life skills. This where he is doing an internship his mobility
riences. How does your child best retainategory refers to those skills that an indimay be impeded in some way. Through
and use input—auditorily, visually, orvidual needs in order to address personalnctional assessment, the barrier(s) to in-
through hands-on exposure? Does he or saad independent living problems that peoplegration in various places can be identified
have any preferences for interaction or timesith disabilities often encounter after leavand adjustments can be made. Through
for learning? This type of information caning school. Some of these skills are: use ddinctional assessment, a basis for defining
be gathered through inventories of learningtansportation, ability to handle financialareas needing attention and subsequent plan-
style, as well as through observation andnd housing management, decision-making and problem solving can be estab-
discussion. ing, and social skills. If your son or daughtished (Fardig, 1986; Halpern & Fuhrer,

5. Developmental background ter is not at a point in the educational pro1984).
(background information). This informa-
tion does not represent a comprehensive

case history; rather, it should include onif*FuNCtional assessment provides a compre-
the information thatimpacts on your child’s ) ]
performances and prognoses specificall€@nsive framework of factors to be considered
related to vocational development. What . . "

Specia| needs does your youth have, g|Vdm Vocatlonal plannlng and tranS|t|0nal prepa_

his or her disability? . ”
6. Worker characteristics. ration.

These include a student’s traits, attitudes;




Curriculum-Based Vocational
Assessment

“Several professionally developed functional — an atternative vocational assessment

approach, known &urriculum-Based Vo-

assessment inventories, checklists, and iNter-aionar Assessment (CBVAS currently
view forms have been developed to evaluate 9nngrecognitionasausefulwayto gather

vocationally relevant data. This emerging
areas considered to be most Signiﬁcant_” form of vocational assessment is similar to
curriculum-based assessment, which is

widely used by classroom teachers to evalu-

Several professionally developed funcinterpreting the information collected. Onate student’s mastery of concepts that are
tional assessment inventories, checklistthe positive side, norm-referenced psychdaught (Tucker, 1985). Curriculum-Based
and interview forms have been developenhetric tests give precise results. On th€ocational Assessment uses performance-
to evaluate areas considered to be masegative side, the norms are based upon thased procedures developed and imple-
significant. Competencies, such as usingcores of those students who were part afented by teachers from their own curricu-
transportation, independent living and dethe original sample. Your son or daughteum. Itis a continuous process that teachers
cision-making skills, and interpersonal remay not be like these original studentsjse to answer questions about instruction
lationships can be appraised through funenaking interpretation of his or her testind special service needs of vocational edu-
tional assessment tools (Halpern & Fuhregcores uncertain. cation students (Albright & Cobb, 1988a;
1984). When your youth is involved in 1988b). This assessment process often be-

As part of the vocational assessmenisychometric testing and his or her tegiins with a review of the student’s records
process, functional assessment can serkasults are being interpreted, find out whadnd existing assessment data. Vocation-
two purposes. The information can be usegtpe of students formed the original samplally-related information is then collected
to compare or verify how the student oWere they similar in age and educationdly structuring the teacher’s observations of
individual functions in a work or ‘hands- background to your youth? Is there anyhe student within the classroom or voca-
on’ training environment. Functional as-information available in the test manual fotional setting. Assessment may include
sessment results can also be integrated into
the vocational assessment report or profile

recommendations. “Curriculum-Based Vocational Assessment is

Functional assessment can add useful

information to assistin vocational planningggmetimes used to Comp|ement Comprehensive

and decision making. The vocational im-

plications of the individual's strengths andyocational evaluation or it may actually sup-

needs are addressed as a part of the func-

tional assessment. plant more formal types of appraisal services.”

Psychometric Tests

When tests are used to measure atiterpreting the results of a youth with ehow the student uses tools and how he or
tributes of an individual (e.g., interest, perdisability such as your son or daughter? Bhe works with other students in the class.
sonality, aptitude), they are called psychonteo many dissimilarities between your youtfThis information-gathering approach en-
etric tests. Generally these tests are devalnd the normative group exist, interpret thables teachers and others to observe and
oped by testing a large sample of studentsst results with caution and common senseecord behaviors in a natural setting—spe-
throughout the country and producing whaEven in this circumstance, however, theifically, what a student is able to do and is
are called norms. Norms describe the “nobasic information provided by many ofinterested in doing (Rothenbacher, 1989).
mal” range of scores yielded by the testhese tests is useful and can be use&dther appraisal techniques may be used as
This type of testing has both benefits andreatively to plan for students with uniquea part of the process, such as interest and
drawbacks that need to be understood wheeeds. aptitude measures.

Curriculum-Based Vocational Assess-
ment is sometimes used to complement

“When tests are used to measure attributes comprehensive vocational evaluation or it

may actually supplant more formal types of

Of an indiVidual. .. they are Ca”ed appraisal services. Information from the
. " CBVA can then be compiled with other
psyChOmet”C tests. assessment information and a vocational

profile of the student can be developed




temperaments. Guidance counselors may

uEﬂ:eCtive prOgramS and SerViceS depend also arrange for your son or daughter to

obtain more information about careers by

on the collaboration of a number of spending time in the library using micro-
fiche or computerized occupational infor-
pl’OfGSSiOﬂ&'S J mation systems (data bases). Most states in

the nation have a statewide occupational
information system thatis available to school
more fully. This profile or report should information about the student from observsystems, some public libraries, and other
specify classroom and vocational goals, dsg his or her performance in such areas agencies. Information on state occupa-
well as methods of instruction. It is alsaacademic strengths, employability skillstional information systems, career explora-
important to identify any needs that shoulihterpersonal skills, and degree of caredion materials available, and state telephone
be addressed. awareness. Special educators also collemtmbers can be obtained by calling the
Successful use of CBVA requires traininformation through discussions with otheNational Occupational Information Co-
ing for regular, special, and vocational edueachers and school personnel who knoardinating Committeestaff at (202) 653-
cators. It also underscores the importantke student. They frequently work closel\6665.
of school personnel working together as with the student and family in identifying Often, guidance counselors serve in a
team to make sure that information abown individual's needs and areas of interegosition that enables them to act as case
the student is collected from all relevanand, in collaboration with the family, helpmanagers for coordinating the collection of
areas. As the concept of CBVA becomet® develop IEP goals for the student. Thassessment information from teachers, par-
more accepted and understood, it may beisights and recommendations of the spents, and others. There are occasions when
gin to emerge in more than the dozen or smal education teacher can be invaluable tather professionals may administer assess-
places in which it now exists as a fullythe vocational assessment process of a stuent activities, but counselors may inter-
implemented system. dent, particularly when supplemented byret the results for the student, parents, and
formal testing. teachers. To interpret results most effec-
Professionals in the Special educators often serve as caseely, cognselors.must have three bases of
managers and consultants for a variety @oncrete information. The counselor should
Vocational other professiona!s who work with yourknow your youth, should have a working
youth. Part of their case management arkdhowledge of the assessment instruments
Assessment Procesﬁnsultation re;ponsipilitiescaningludepriand/or processes used, and shquld have
ary leadership and implementation of aczurrent information about the requirements
Effective programs and services detivities for Curriculum-Based Vocational of in-school and outside vocational educa-
pend on the collaboration of a number ofAssessment (CBVA). In these roles, thetion programs. Because maintaining all of
professionals. Depending on the specifinot only provide an important link in thethis information is a challenging task, it is
school system, a number of professionalgcational assessment process but also an®st beneficial for guidance counselors to
may participate inthe assessment processaditie to use their expertise in ensuring thatork collaboratively with special educa-

some level. These can include: the results of the assessment process di@n teachers, parents, vocational support
 special education teachers; reflected in the student’s program. personnel, and vocational evaluators.
 guidance counselors; 2. TheRole of Guidance Coun- 3. The Role of Vocational Edu-
* vocational educators; selors. Vocational assessment, in someators. Vocational educators, such as auto

 vocational evaluators (also calledschools, is an integral part of guidanceepair or data entry teachers, have expertise
Vocational Assessment Specialists)¢ounselors’ work with students. This carin vocational training and work require-

« rehabilitation professionals; include interviewing your youth about hisments. They can assist in the vocational
» vocational support service personnelpr her career goals and vocational plans ardsessment process by providing career in-
 school psychologists; perhaps administering one or two paper arfdrmation, helping others design realistic
* social workers; and pencil or computer-based “tests” to identifyjassessment activities, and working with
e employers. interests and/or aptitudes, work values, arocational evaluators to assess students in

The roles of some of these profession-
als are discussed below.

"1 The Role of the Special Edu- “Most states in the nation have a statewide
cation Teacher. Ashappens inotherareay oo ngtional information system that is avail-

of planning for students with disabilities,

vocational assessment activities and othggpyl@ to school systems, some public libraries,

forms of career guidance frequently be-

come the responsibility of the special edbl@Nd other agenCieS.”

cationteacher. Special educators may gather




the vocational classroom or work site. Alsa,
vocational educators can monitor and fa-

cilitate student’s progressin vocational edu‘-‘When parents and - Ser\nce prov|ders Work

cation programs by conducting a CBVA.

4. TheRoleof vocationalEval- Cl0Sely and collaboratively, the recommenda-

uators/Vocational Assessment Specialists, .

These professionals are often responsibdONS that best meet a yOUth’S Unique needs are
for conducting vocational assessments of

student. Additionally, they may serve afnore “kely tO be incorporated into hIS or her
consultants who provide VocationalmdiVidualized planS ”

assessment information to others, or the
may coordinate the assessment activities of
others. Vocational evaluators are
professionals who work within secondaryouth. There are both general and specifighen your child is entering middle/junior
or vocational school settings, withintasks you can do to help your youth beforkigh school. If services are provided through
community-based programs, in industryand throughout the vocational assessmean outside agency, request that the school
adult rehabilitative services, adult jobprocess. guidance counselor, special education or
training services, community colleges or  First, recognize that vocational assesg¢ransition teacher investigate where and how
other postsecondary educational settingsentmay or may notbe taking place in youyou can access these services. Some pos-
Trained, certified vocational evaluators arson’s or daughter’s school system, and thaible sources include the state vocational
most qualified to oversee and administaewhat servicesare available can fall any- rehabilitation agency, a community col-
vocational appraisal services and activitiesyhere along a continuum of informal tolege, postsecondary or area vocational tech-
because they have been required to megtite comprehensive assessment. Be pnaical center, and the Job Training Partner-
national standards of certification, whichpared to ask school personnel about whahip Act program.
can include school-based programmingocational assessment services are avail- In addition to finding out whether vo-
(Commission on Certification of Work able for your youth, and whether they areational assessment services are available
Adjustment and Vocational Evaluationprovided within the school system itself offor your youth and requesting that he or she
Specialists, 1987). through an outside agency, such as a logadrticipate, there are some additional sug-
In summary, collaboration among allrehabilitation facility or the state division ofgestions for parents. These are:
educators and outside agency personneliscational rehabilitation. If you find that 00 Acquaint your youth with as many
essential for gathering accurate assessmeyaiur local school system does not provide occupations as possible (e.g., visit
information that can be used by not onljny vocational assessment services, you  job sites, accompany family and
these personnel, but also by trainersnay want to advocate that they begin. A friends to work, explore how jobs

employers, parents and students. It is algmod forum for voicing your concerns and contribute to the community).
important to recognize that parents play achieving unified action is a local parent  [0Assign chores that encourage the
key role in the assessment process. group. Share the resources fromTHAN- development of responsibility and
SITION SUMMARY with the school sys- mastery of independent living skills.
tem and encourage school professionals to [0 Encourage your son or daughter to
Parents and the find out more about the range of vocational take pre-vocational courses, such as
; assessment strategies available and to con-  Home Economics, Industrial Arts,
Vocational ‘

tact experts for technical assistance. Learn- and other career exploration courses.

ASSGSS me nt P roces g about successful vocational assessment [0 Requestthatyourson’s or daughter’s

rograms can convince school leaders that school program include career

What specific roles do parents play int can be done in their system, too. education (e.g., class presentations
the vocational assessment process? The Ifyourschoobloeshave services avail- about various careers, career fairs,
answer is: Vital ones! Here, asin all aspectble, identify how your son or daughter can career research activities).
of your son’s or daughter’s education, youte referred and participate. Do thisearlyin [0 Request that career exploration and
are a prime advocate and advisor of yowour child’s education—around the time preparation activities be included in

classwork (e.g., job shadowing, in-
“ L. . school work experience, community
What specific roles do parents play in the job internships).

O Arrange for summer work experience

vocational assessment process? The anSWer  for your son or daughter, either
iS' Vltal OneSIH volunteer or paid employment.

~10 ~



(OLearn about vocational education encourage training of educators ino make a successful transition from school
programs within the school system. this process and integration of thd@o the world of career training and/or em-
(Good sources of information about results into students’ vocationalployment. Vocational assessment can help
these programs are the special profiles. parents, professionals, and the young per-
education teacher, vocational [0Where CBVA is part of assessmenson with a disability to think strategically
education director, school principal, procedures, work with schoolaboutthe young person’s vocational future
or guidance counselor; schools often personnel to ensure that this type of both training and employment — and to
have pamphlets describing these assessment of your child takes placmake decisions that are based upon his or
programs as well.) Tour these each year. her interests, abilities, and potential. As
programs with your youth. [0 Make sure that CBVA findings arevocational assessment becomes more a part

When your son or daughter is about to translated into IEP objectives. of transition planning for youth with dis-

begin the assessment process, you can pre- abilities, students, parents, and profession-
pare him or her by explaining the purposSu mmar als can look forward to having the informa-
and benefits of participating. When thée y tion necessary to ensure that students select

reportisreceived, you and youryouthshould This TRANSITION SUMMARY has postsecondary options and employment ap-
also spend time going over the results aremphasized the importance of early caregropriate fothem— who they are as indi-
discussing options for the future. Be predevelopment and ongoing vocational assduals and what they are capable of and
pared to attend the conference scheduledssssment in helping youth with disabilitiesnterested in becoming.

the conclusion of any vocational assess-

ment activity and, whenever appropriate,

pe sure 1o include your son or daughter\ jycational assessment can help parents,

When parents and school or adult service

providersworkcloselyandcollaboratively,Qrofessiona|s1 and the young person Wlth a

the recommendations that best meet

youth's unique needs are more likely to beliSability to think strategically about the young

incorporated into his or her individualized , . ..
plans (including vocational and transitionaQ€ISON'S vocational future — both tralnlng

plans). Make sure that the vocational as-

sessment findingare translated into EP and employment — and to make decisions that
objectives.  Here are some addiionayre hased upon his or her interests, abilities,

suggestions for parents.
0 Ask school personnel if they use i n
Curriculum-Based Vocational As- and pOtentlaI'
sessment (CBVA). If they do not,

FYI: Information Resources

Bibliographic Note:

You can obtain many of the documents listed on the following pages through your local public library. Whenever pji
we have included the publisher’'s address or some other source in case the publication is not available in your a
organizations listed are only a few of the many that provide various services and information programs about vo@ati
assessment for families and professionals. Additional support is also available from state and local parent groups,
from state and local affiliates of many major disability organizations. Please note that these addresses are subject
without prior notice. If you experience difficulty in locating these documents or organizations, or if you would like aldd
assistance, please conttldCHCY.

If you know of a group which is providing information about vocational assessment, or developing materials and p
in your area, please send this informatioNtGHCY for our resource collection. We will appreciate this information and
share it with other families and professionals who request it.
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ORGANIZATIONS

TRANSITION AND VOCATIONAL EDUCATION Division of Career Development (DCD)-Council for Excep-
INFORMATION RESOURCES AND CLEARINGHOUSES tional Children, 1920 Association Drive, Reston, VA 22091-
1589. Telephone: (703) 620-3660.

HEATH Resource Center (Higher Education and Adult Train-
ing for people with Handicaps)-American Council on Edu- Parents Advocating Vocational Education (PAVE)-PAVE,
cation, One Dupont Circle, Washington, DC 20036-1193. 6316 S. 12th Street, Tacoma, WA 98465. Telephone: (206)
Telephone: (202)939-9320 (VOICE/TDD) in the DC Metro  565-2266; 1-(800) 572-7368 (in WA).
Area); 1-(800) 544-3284 (VOICE/TDD).
Parent Education Advocacy Training Center (PEATC)-
ERIC Clearinghouse on Adult, Career, and Vocational Coun- PEATC, 228 S. Pitt St., Room 300, Alexandria, VA 22314.
seling-Ohio State University, Center on Education and Train- Telephone: (703) 836-2953.
ing for Employment, 1900 Kenny Rd., Columbus, OH 43210-
1090. Telephone: (614) 292-4353; 1-(800) 848-4815.  President's Committee on Employment of Persons with Dis-
abilities (PCEPD)- PCEPD,1331 F Street N.W., Washing-
ERIC Clearinghouse on Disabilities and Gifted Education- ton, DC 20004-1107. Telephone: (202) 376-6200 (Voice);
Council for Exceptional Children, 1920 Association Dr., (202) 376-6205 (TDD).
Reston, VA 22091-1589. Telephone: (703) 620-3660.
Technical Assistance for Parent Programs (TAPP)TAPP,
Materials Development Center (MDC)-Stout Vocational Reha- Federation for Children with Special Needs, 95 Berkeley St.,
bilitation Institute, University of Wisconsin-Stout, Menomo-  Boston, MA 02116. Telephone: (617) 482-2915 (VOICE/
nie, WI 54751. Telephone: (715) 232-1342. TDD); 1-(800) 331-0688 (in MA).

National Center for Research in Vocational Education Technical Assistance for Special Populations Programs
(NCRVE)- NCRVE, University of California at Berkley, (TASPP)- TASPP, University of Illinois at Urbana-Cham-
2150 Shattuck Ave., Berkley, CA 94704-1306. Telephone: paign, 345 Education Bldg., 1310 S. 6th Street, Champaign, IL
(415) 642-4004. 61820. Telephone: (217) 333-0807.

Transition Research Institute at lllinois- 113 Children's Re-
OTHER NATIONAL INFORMATION RESOURCES search Center, 51 Gerty Drive, Champaign, IL 61820. Tele-
phone: (217) 333-2325.

American Vocational Association (AVA)- AVA, 1410 King St.,
Alexandria, VA 22314. Telephone: (703) 683-3111; 1-(80®jrginia Commonwealth University Rehabilitation Research
826-9972. The following organizations are associated with and Training Center on Supported Employment (RRTC)-
the AVA: RRTC, Virginia Commonwealth University, 1314 W. Main
St., Richmond, VA 23284-2011.
* National Association of Vocational Assessment in Edu-

cation (NAVAE) Vocational Evaluation and Work Adjustment Association (VE-
* National Association of Special Needs State Administra- WAA)- c/o National Rehabilitation Association, 633 South
tors (NASNSA) Washington Street, Alexandria, VA 22314.

* National Association of Vocational Education Special
Needs Personnel (NAVESNP)
»  Special Needs Division (SND)

Commission on Certification of Work Adjustment and Voca-
tional Evaluation Specialists (CCWAVES)-CCWAVES,
1835 Rohlwing Rd., Rolling Meadows, IL 60008.
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TRANSITION SUMMARY is published once each year. In additiNhCHCY disseminates other materials, and ¢
respond to individual inquiries. For further information and assistance, or to redei@H&Y Publications Catalog,
contactNICHCY, P.O. Box 1492, Washington, DC 20013. Telephone: 1-800-695-0285. E-mail: nichcy@aed.org
Web site: www.nichcy.org

NICHCY thanks our Project Officer, Dr. Sara Conlon, at the Office of Special Education Programs, U.S. Depart t of
Education, for her time in reading and reviewing this document. We also thank the following individuals for their thoUstful
review and comments on thisissue: Rhona Hartman, HEATH Resource Center; Deidre Hayden, Parent Education
Training Center (PEATC); and Dr. Carl D. Cameron, George Mason University.
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This document was developed by Interstate Research Associates, Inc., pursuant to Cooperative Agfeement
#G0087C3051 with the Office of Special Education Programs of the U.S. Department of Education]| The
contents of this document do not necessarily reflect the views or policies of the Department of Educatipn, nor
does mention of trade names, commercial products, or organizations imply endorsement by the U.S. Govern-
ment.

This information is in the public domain unless otherwise indicated. Readers are encouraged to cdpy and
share it, but please credit the National Information Center for Children and Youth with Disabilities. [ our
comments and suggestionsTRRANSITION SUMMARYare welcomed. Please share yourideas and feedbpack
with our staff by writing to the Editor.
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